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• To familiarise teachers with the idea of using 
content and learning skills to aid language 
development  

• To provide teachers with practical ideas and 
activities for using content and learning skills 
in their classroom 

• To link the ideas and activities with Cambridge 
YL exams 

 



What do 10-11 year olds talk about? 

3 
Ranking diamond  

Rank these topics in the order you think YLs find most  
interesting (think about what they usually chat about in L1) 

*themselves  *hobbies/activities 

*the world/ news  *school 

*language  *music/groups 

*celebrities   *football/sports 

*computer games/apps 

 



Is language interesting? How? 
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Not really...not to most 10 year olds, anyway. It’s what it is 
being used for that creates interest, not the language being 
used. The topic of a conversation , or the subject of a text being 
read, is interesting (or not) and only once interest is generated 
would we perhaps take an interest in the language being used. 
Even then, probably only if you are a linguist and have an 
interest in languages.  
So, getting children to talk about language, or being interested 
in language, is not easy. We have to make sure that the subject 
or content is stimulating and motivating so they can use 

language. 
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How do children learn their first language? 
 • Context: language is always provided to them in context, such as what they can 

see, hear or feel at the time.  

• Repetition: babies and children repeat sounds and phrases over and over. When 
very young this will just be individual sounds, then as they get older this include 
songs, stories, games etc. 

• Experimentation: children love playing with language, trying out new words and 
hearing how it sounds in their voice. They also experiment with grammar and 
word formation (which is why you may hear a child saying something  like I goed 
to the shops and buyed sweets.  

• Association and assimilation: new language is always associated with something 
they already know (rightly or wrongly) or experiences they have already had. 
This knowledge is then adjusted or assimilated to include the new information. 

• Meaningful input: everything they hear is relevant to them, and usually directed 
towards them. In their early years, they also have a massive amount of input 
compared to the amount of language they produce (usually 2 or 3 years of input 
before more than a couple of words are produced) 

 



Peer Testing 
‘test’ each other on the mnemonic CREAM 
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Friends and family level 2,  2nd Edition Class book 88,89 . 

Friends and family level 2,  2nd Edition 

Class book pages 88,89 . 

Identify the CREAM factors 



• Context: From a linguistic point of view the main context is that of animals and 
comparatives, but the story, visiting a farm provides more contextualised situations 
(as well as activating schemata and cognitive involvement) 

• Repetition: The learners hear and see the target language presented in several 
different situations. The teacher could also include more productive repetition by 
extending the story further to include more animals and getting the students to act 
out the situation. 

• Experimentation: exercise 4 provides students with further examples they can use to 
create their own comparative sentences.  

• Association and assimilation: Learners will bring previous knowledge of  animals to 
the lesson. This may be because they have visited a farm, watching tv programmes 
about animals, searched the internet, learned about animals in their school, playing 
computer games. This knowledge (presumably in L1) will provide them with blocks 
with which they can build and attach the new knowledge onto. 

• Meaningful input: having the story makes the input much more meaningful. finding 
out real facts. 

 



Student outcomes for each lesson 
• Content 

• Language 

• Learning skills 

Language lessons no longer focus explicitly on the language 

outcomes, but also the content. Perhaps though it could be argued 

that the most important outcome is that of learning skills (What 

learning skills will the students have developed by the end of the 

lesson?)  It is the learning skills that supports the achievement of 

the content and language goals. 

. 



Reflect and recall 
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What have we done so far? 

• Ranked topics YL are interested in 

• Discussed how language is interesting 

• Listed factors affecting learning L1 

• Created a mnemonic / Peer tested 

• Put content into practice 

• Identified student outcomes 

• Reflected on tasks/ completion  



Deep Cognitive Engagement  
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 The amount of mental  work done by learners affects 
how well a new word is engraved in memory; the more 
learners have to think about a word and its meaning, 

the more likely they are to remember it. 

Cameron, 2001:85 
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OUP  

English Plus  

Level 1 

Student’s 

Book 

Page 39 



  



  



Count the syllables: Write the words 

1 2 3 4+ 



Count the syllables: Write the words 

1 2 3 4+ 

peas 
beans 

broccoli 
aubergine  

cauliflower  
asparagus  

 





Count the syllables: Write the words 

1 2 3 4+ 

corn 
beans 
pears 

grapes 

carrots 
mushrooms 
strawberries 

apple 
grapefruit 

broccoli 
aubergine  

celery  
pineapple 
oranges 
bananas 

cauliflower  
asparagus  

watermelon  
 

 To make a chant: 

2 syllable word (A) 

3 syllable word (B) 

1 syllable word (C) 
 

 

  
• Try using  3, 4, 2  syllable words 

• Choose words with similar sounds 
 

 

A B C 

A B C 

A B A B  

A B C 

 
 

 

  



I like it. I like it a lot. 

I like it. I like it a lot. 

I like it. I like it a lot. 

I love it 

 

Do you like it? Yes, I do (x3) 

I do too, I do too. 

(AB, AB, AB, C) 



Function and Content words 
  

Children will learn function words incidentally, 
through continued use in a range of different 
discourse contexts, rather than through direct 

teaching or explanation. Content words are 
mentally linked in schemas or networks of 

meanings  and can be taught in  more planned 
and explicit ways.  

Cameron, 2001:82 

 



• Content words carry lexical meaning (even out of context) eg 
nouns, lexical verbs (eg build), adjectives. Content words form an 
‘open set’ ie a new word can be invented (eg labradoodle) 

• Function words carry grammatical meaning (The horse is bigger 
than the donkey) eg modals, auxiliary verbs, articles, 
prepositions. Function words form ‘closed sets’ new function 
words are rarely added whereas new content words are. 

• Function and content words are probably stored in different 
parts of the brain. 

• First 71 words in order of frequency of occurance listed in 
Cobuild corpus of English are function words...only 6 content 
words come in the first 150.  



Function and Content words 
  

What were the function and content words used in 
the CREAM lesson? 
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Thumbs up= 100%  
Thumbs down= 0% 

Thumbometer 

Paul Ginnis- (The Teacher’s Toolkit) suggests using a 

Thumbometer (new content word!)to help students express their 

personal satisfaction in how well they have understood an activity, 

assignment, topic, language point, use of a structure etc. etc. 

Learners hold out a clinched fist and use the thumb to gauge how 

they are feeling about a topic or activity. 

Thumbs up indicates that a learner is fully satisfied with their 

understanding of a topic or their performance in an activity/ task. 

Thumbs down indicates that the learners is not satisfied with their 

own understanding or performance, and therefore may need some 

further guidance or explanation. Learners are asked to grade 

themselves between a thumbs up and thumbs down.  

 



Learning to Learn 

Raising awareness about the learning process, developing 
language learning strategies and giving children some 

freedom in their learning, are all principles which , 
taken together, can foster independent learning in 

classrooms. This means systematic awareness raising, 
preparing children or future learning and encouraging a 
reflective attitude to learning without much change to 

the usual content and procedures.'  

Pinter, 2006:112 

 



Homework  v’s Home-learning 

What’s the difference? 

Home-learning 



Think of the word ‘work’ 

• Work is a chore (or can be) 
• A piece of ‘work’ is a 

process of development 
with a final outcome 

• Homework is completed 
for the teacher (i.e. 
someone else) 

• Homework has to be 
marked/ corrected/ graded 
 
 



Home-learning 

Home learning should be encouraged, seeing the 

value it has for the individual doing it, but not 

necessarily compulsory; Some tasks cannot be 

handed in or corrected, but are valuable in the 

learning process. 

Home learning helps students and parents see the 

benefit of learner autonomy tasks (teacher doesn’t  

check (or can’t check) if it has been completed). 

Parents can feel more involved with their child’s 

language learning experience by making time to 

complete tasks and activities together. 

 



Reflect and recall 

30 

What have we done since? 

• Defined Deep Cognitive Engagement 

• Chanted 

• Function words v’s  Content words 

• Thumbometer 

• Learning to learn  

• Homework v’s Home-learning 

 



 

Think in English 



Teaching is the best way to learn 



Practice makes perfect 



What home-learning tasks could 
you set? 
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OUP  

English Plus  

Level 1 

Student’s 

Book 

Page 39 



Links to YL exams 
 



Reflection on Reflection  

37 

What are the objectives? 
 
• To  find out how the learner feels about their 

learning 

• To encourage peer teaching and cooperation 

• To repeat/recycle content 

• To demonstrate learning skills 

• ...  

 



Summary 

What are the three most useful ideas/ suggestions 
you have gained from this session? 

How will this change your teaching? 
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